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INDIVIDUALIZED EDUCATION PROGRAMS 

TBaahmrB must realty believe that the 
ahild rather than the aurrimilum should 
be the amter of the Bahool 

Among several key provisions In the Education for All Handicapped Children Act 
(P.L* 94-142) is the stipulation that as part of a fxee appropriate educatTOn guaranteed 
every , handicapped child, an ir^ividualised eduaation program must be developed and Imple- 
mentad for every child receiving special education and related services. Since 
imtruation in phyHaal' edmation Is a defined part of special education under P,L, 
94-142, it Is logical that physical education must be a part of the Individualized edu*- 
cation program f or .^very handicapped child receiving special ed«^atlon and related 
^ services. Therefore, it is vital that all physical educators be conversant with 

provisions of both the law and Its rules and regulations as related to Individualized 
education programs; they must also be taowledgeable of ways to develop and Implement 
Individualized educational programs. Among many questions being asked about individ- 
ualized education programs are ~ 

Wlmt are they? - j 

whom rmst they be developed?. 
When do they "beaome effeatiVe?^ \ - 

Who is reBponsible for developing implementing them? 
What must they contain? 
How are they evaluated? 

\ 

i 

What Are Individual ized^ Education Programs? ^ 

An individualised eduaation program is a written statement that is the key provision 
for assuring a free appropriate public education for evfery handicapped child. This 
pMvlsion applies to eVer^ handicapped child receiving special education and related 
swvices supported by public aducation funds. Handicapped children placed In or 
referred to private schools or facilities by a'^'public agency or enroiled by that agency 
in parochial or otl^r private school*s are considered to be benefiting from special 
education and related services from a public agency and, theref ores ' are covered by 
these provisions. These provisions also apply to all public agencies including 
departments of mental health, mental retardation, developmental disabilities, and 
welfare. Receiving special education does not simply apply to children in special 
classes but includes those receiving services of a resource teacher several hours a ( 
week or obtaining any other form of specially designed instruction. 

On Oatober Ij 1977 and at the beginning of each school year thereafter each public 
agency shall have in effect an individualized education ^program for every handicapped ' ' 
child receiving special education from that agency. Each child's Individualized educa- 
tion program must be reviewed and revised as needed at least once a year* Even though 
an individualized education program must be in effect at the beginning of every school 
year after the 1977-78 school year, r^iew and revisions can be made at anytime during 
a school year. In this way personnel responsible for a large number of children 
receiving special education services can schedule review meetings throughout the year 
and do not have to deal with them all In a short period of time. 
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Individyalized Planning Conferences' 



Every child recaiving special education^ aervlces prior to October L, 1977» should 
now have an Individualized education program based on a planning conference held |^r lor i 
to that date. Any child identified after October 1, 1977, and felt In need of special 
education services must be processed according. to provisions of the law If these services 
Including an individualized education program, are to be provided ufldfg ^P*L. 94=142. 
The following steps must be followed in this process " < 

. Identify . ahild on' the basis of 'a defined handicapping cpnditibn and according 
to priorities specified in the^-law—i, e. , children not receiving any educa^ 
tlonal ^services or those not 6@ttefiting from full services, - : ^ 
Refer the ahild according to siWte procedures for assessment and' evaluation* 
ii , AssBBS the child to determine Iwels of function in educationdls psychological * 
medicals sociological, and adaptive behavior areas * 

Determine eligibility of the ahild^^toT special education services by eligibility 
committee. Once a chlld*s eligibility^ has been^ determined ^ an individualized . 
planning conference must be eonvened within thirty days, 

Canvene the iridividualised^^lanning' aoyifer^^^ and initiate the prooeas ^ - 

for developing'' arid implementing an individuati^ed eduaation progrmi for 
the ahild, ' 

Parents of the child must be informed of and g^a approval before the assess-^ . ' 
menc process starts. In addition, parents must be a^ part of the individualized plMn- r 
nlng conference and approve the indivlduallEed education program as well as types of. ^' 
placements f on their ^hild — i. e . , regular, resource, or special classes or combinatldiis 
thereof. By statu,te, the following individuals must take place in individualized plah^' 
nlng conferences^'^ ^ ^ 

A representative of the public agency other than the child's teacher who is quail 
fled to provide or supervise the provision of special education (school principal 
are^ so qualified). 

The child's teacher. This could be the child's special education teacher, a 
regular teacher or one qualified to provide education in the type of prograin in 
which the child may be placed. Whether a child is or is not currently in special 
education will affect decisions about teachers taking part in this conference, 
^thing prohibits more than one teacl|er from taking part in these planning con^ 
ferences. Logic dictates that the physical education teacher should be the one 
participating in the individualized planning conference when children need only 
specially designe4 physical education. 
One or both of the child's parents. 
The child where appropriate. 

Other individuals at the discretion of the parent or agency. 

When a handicapped child is assessed for the first time, the public agency shall 
insure that a member of the evaluation team ar a representative of the public agency, the 
child's teacher, or some other person knowledgeable about ^the assessment procedure used 
with the child and familiar with results of the evaluation participates ih tl^ planning 
conference. In this way individuals responsible for developing the individual i^'ed educa^ 
tion program will have necessary information about tha clftld s© that programs are truly 
individualized. - . - 

Each public agency shall rnke steps to insure that one or both of the parents of ' 
the handicapped child are present individualized planning conferences or are afforded 
the opportunity to participate. Agency responsibilities include— 
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• • Notifyijng parents of the conferanca early enough to Insure that they will ' ; ' 
have oppor.tualty to attend. - 
• Scheduling ; the conference at a toitually agreed on time and' place. 

If neither parent can attend ^ the public agency shall use other methods to insure * 
parent participation including individual or conference telephone calls. A conference 
may be conducted without a parent in attendance if the public agency is unable to con^ / 
vlnc^ the parents .that w£hey should attepd* In such instances the public agency mxmt have 
a record of its attmpts to arrange a imitually agreed on time and place including-^. 

Detailed records of telephone calls made or attempted and results of these calls- 
• ■ • Copley of correspondence sent to the parents and any responses received, 
^ ~ Detailed records of visits made to the parents home or place of OTployment 
^ and results of these visits* ' * - 

It is also required to give a t'opy of the individualized education program to parents upon 
request. This should help to insure that parents are fully informed of the program for 
their child and assist them In participating, in future conference fan the indlviduald^zed , 
education programi 

Thm'-individimlised ©duaatian progrw^ for each handicapped child must include — 

Statement of the child ^sj present levels of educational 'performance # Although 
not now Specified in the rules and regulations, performances in academics social , 
m5tor /psychomotor , prevocational/vocatlonal ^ self help and adaptive behavior areas 
should fee considered for each child's IndlvlduallEed education program. 
Statement of annual goals including shQrt term instructional objectives* 
Statemerit'of specific special education and related services to be provided 
to the child and the extent to ^hich the child will be able to participate 
in regular educational programs* 

Projected, dates for initlatlpn of ^services and the anticipated duration of the 
services* " 

Appropriate object ive^ criteria and'^fvaluatlon procedures and schedules for de^ 
terminlng dn at least an annual basis whether short terin instructional objectives 
are being achieved* 

It should be noted that thase provisions do not require that any agency^ teacher^ or 
other person b^ held accountable if a child does not achieve growth projected in the 
annual goals and objactlveSp 

The very nature of the Mdwifidatised eAtaation program requires some readjustment 
in one's chinking and approaches In dealing with handicapped children whether in the 
regular classroom^ gymnasium, swinmlng pool, or on the playfield* 

In the past the procedure has been to label a child, plaae that child, and 
then program for the class* Often these programs had little if anything to do 
with needs of individual children in a clalsl 

Now the proaass is to a.^ess each child's needs, develop the program for each 
child based qn identified needs, and plaae the child according 'to his/her 
needs for each activity inrfuded in the individualized education program* 

Put another way^ an evali^tion must be conducted which indicates that the child 
needs special education services. This, evaluation is then followed by an iridividimlized 
planning aonfer&nae from which the' uuiividualizBd edi^aati^n program is developed; infor- 
mation about implementation is to be included. Complete reevaluation is only required 
at least every three years. However, the individualized planning coimrilttee must meet 
at least annual4y to review and revise each child's individualized education program* 
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Monitortng InidiVLi^Ma^l^zed Edpcatipn Programs , 

As each state aducatloR. agency develops Its. plan for impleinentlng the 
Education fat All Handicapped Children Act specific atteritlDn will have tO be given 
to guidelines anJ/or criteria for Implementing . Individualizsd education programs. 
State guidelines and/or criteria will become bases for local education agenqies 
to insure compliance as individualized education programs are developed and imple-' 
manted for e^ah child receiving special education and related services. Generally '- 
this process vill be monitored at three levels - — 

^' The Bur&au of Eduaation forrthe Handiaapped is td'make sure that state 
education agencies do what they say in their state plans* 
StatB eduaation ag0naies are to make sure that local education agencies 
do what they say in their local plans* 

Local eduaation ag em ies ^"^±11 use their own process to determine eff^tivenes^ 
of Individualized education programs and the degree to which goals and objec-- 
tives for individual childrfen are achieved appropriately. Records will by 
necessity have to be made accessible to state education agencies as requested. 

Certain conditions and criteria must be maintained throughout all steps and stages 
of these processes* 

Assessment must be non-discrlmlnactfry with more than one approach and 

instrument used; confidentiality of information and due process must be 

asaured throughout all stages oi the assessment process* Assessment must 

^ reflect aptitude and achievement and be completed before initial placement , 

transfer into or out of special education programs , or change of Individual^ 

k 

ized education programs , 

* . IndividualiBed planning aommittee meetings and individualiBed education 

* ,' pr^ograms must also guarantee confidentiality of information and due process 

assurances* 

Irrrplementation should Include such approaches as task analysis , instructional 
strategies s and must provida for at least annual review* 

Many states have established their own procedures, forms ^ and formats for different 
stages in the process for developing and implementing individualized education programs* 
Even though specific diffarencBs do exist in these procedures throughout different states 
a certain degree of consistency is found in the kinds of information requested and 
required. Local education agencies will naturally have to adapt to requirements of 



their ^atticu la r state. ? 

Among different kinds of forms and records that have been incorporated into state 
plans and therefore must be adapted and applied by local education agencies are — 

Referral forms , ' " ' . 

Parent permission forms for comprehensiva evaluations 
Parent permission forms for placement 

Parent permission forms for change of educationar program : ' .. 

Total service plan forms 
Implementation instruction pl£in forms 
. , Annual review forms 

i 
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^ • Acceea logs for mEnag^eiit of student racorda ■ ' 

, Raleaaa forma for student records for use by other agencies (5) 

Readers are referred to Adapted Physical Eduoation Guidelines: Ph^Sry ard 
Ppaatiae for the SeventieB md Eighti&e (1) for dlscuasion of various forms which 
are appropriate for and applicable to implementing Individualized education progrma. 

. ' ' \ 

Putting The Individual Into Education Programs 

As Individualized education programs are approachad for any given student a number 
of factors must be considered if activities are to result In fulfillment of meaningful 
goals and relevant objectives for that student* For example 

Appropriate goals and relevant objectlveS i, An adolescent boy or young ' * 
adult male with es^tr^ely poor gross motor ability and fine motor coordination 
who has little if ,any interest In or ability in recreational and leisure 
activities must be approached in terms, of goals ^ objectivesj and activities 
that are most appropriate and relevant fpr him* Despite poor gross motor 
performance i emphasizing. recreational and leisure time skills seems more 
productive and relevant than undue emphasis on fundamental motor skills and 
basic movement activities for such an individual. It i& imperative not to 
fall into the trap of going the route of the orthodox or traditional develop-- 
^ mentallst* Goals and objectives and resultant activities must be selected 
on the basis of all relevant information about the participant. Situations' 
such as this dictate maximum involvement of the participant him/herself 
in individualized planning coriferancea designed to develop and review 
individualized education programs. 

Appropriate a nd rel evant activltieS i, Activities and methods selected ' 
for programs involving severely and profoundly mentally retarded and multiply 
involved perions are too often' based' almost exclusively on^ mental ages of 
participants. Individuals substantially older chronologically but younger 
mentally than individuals with more consistent relationships between chrono- 
logical and mental ages must not be looked upon as a homogeneous group. 
It is vital not to Insult the intelligence , experience, and maturity of an 
individual by placing undue emphasis on a single trait such as mental age or 
specific handicapping condition. Making simple modifications often is all 
^ that is necassary. For example , Swat Tag is much more readily acceptable ^ 
by and appropriate for adolescents and adults than Drop- the- Hayidkerahief or 
Duak^Di4ak-Goose . ^ - ' * 



Wheels are to turn not redis cover . Existing sequences and progressipns from, 
many curriculum guides, publications, and special projects are organized in 
ways that contents can be applied when developing indivldualizad education 
programs for specific students. Avoid taking time, exerting effort, and 
expending funds to develop materials that are readily available and accessible 
from other sources. Use existing items as a b^s^s for individualizing instruction 
so that new energy can be put toward developin^^^^^uences and p^||res&lons in 
activities for which none now eKist or to refine exx^ing ones sO;feJiat they 
can be better used to meet uriique needs, of students functioning at' lo>^er levels 
or with multiple conditions. ^ 
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•* The least reitrlctlve alternative^ Emphasis in the Education for All Handl- 
capped Children Act is upon educating children with thair non-ijaVidlcapped class- 
mates in least restriativB environrnsnts to the maximum degree possible.' As 
such I approaches that have been generally most readily accepted are those of 
non^categorical nature* Special and unique curricula have in most cases 
simply been applications of sound developmental progrms to meet individual 
needs of par tlcular individuals ^ simple modifications and adaptations have 
been made to meet individual needs of particular partlcipanps , Now more ^ 
than ever there Is a need to use regular progressions and sequences for 
individuals regardless of their handicapping conditions p However, it is 
vital in applying this process that (1) careful consideration and appropriate 
thought be given to adaptations and modifications of methods and devices so 
that individuals can take part with their classmates , (2) difficulties and . 
problems individual sxudents.' 'might haVe be anticipated ' so that progressions 
and sequenced can be broken down furtner and methods developed to assist 
these students in overcoming such prob/lemSj (3) teachers/leaders recognize, 
that no matter how^ specif ically progressions and sequences are developed 
^ they will always have to be refined further and broken down mor'e to meet 

needs of speciMc indlvfduals, (4) curriculum and program progressions and 
sequences be IciQ^d upon simply as guides and not absolutes If true and 
meaningful individualization is to result, (5) teachers/leaders are also 
Individuals with their interests, abilities , background, and hang=ups which 
affect ways and means given students will be 'approached while attacking 
specific problems and particular situations, (6) teachers/leaders are 
individuals working with individuals so^ that ,there is no one or magic 
formula to guarantee success, and (7) emphasis must be on the learner and 
learning, not the teacher and teaching. 

A single assesscnen t devi ce won't suffice . It is extremely difficult if 
not impossible to determine an individual's real needs In ^ny area, including 
motorj psychomotor, and physical domains on ^the basis of a single assessment 
devicei For thi^ reason the Education for All Handicapped Children Act 
requires various inputs for evaluation, which include formal' and informal 
deflces, quantitative and qualitative measures, objective and subjective 
data, and observational and anecdotal inputs as important parts of this 
assessment process* Many factors must be considered to determine why an 
individual is having difficulty with a particular raovement, patterns or skill* 
If true cause and effect relacionships are not determined, chances for real 
|and lasting success through any program are greatly reduced. In addition to 
not getting overly sophisticated in determining zJ?ii/ ^behavior is as it is, 
it is vital to recognize possible psychological, emotional, social, and 
Intellectual factors contributing to a particular problem. Further, condi^ ^ 
tions and c^^rcumstances of a task greatly Influence how a given task is 
performed under specific conditions. 

Individualized education programs in general and for physical education in 
particular must be individualized in many different ways — \ 

An n u a 1 g o al s 

Short term instructional objectives 
Motivational techniques and procedures 
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Activltiae themselves * 
• Mechods and teachlAg strateglei^ 

Adaptations of equipment » methpds, activities \ 
, * Utilization of activity sequences and progressions \ 

Assessment and evaluation strateglaa and techniques 

Student' Interests ■ 

Student abilities - ' 

, . Clas% placement* ., - ' 

Facilities and equlpttent 

Opportunities for fpllow'-up and use of activities 
Physical Education in Indi vidua Jnzed Education Programs 

since different Individuals are providing different Interpretations of the same 
rules and regulations, actual individualized education prbgrams can be found with 
greatly differ ln| amounts of detail Illative to physical education. Some of these 
programs contain only th^ most basic ^ information; others go Into fionslderable 
specifics. This, Is to be eKpected because of the individuals responsible for 
developing individualized education programs* For example, some individualized 
education programs 

Do not deal with physiaat eduaation ^at all. It seems that such an 
approach is intonslstetit and in Conflict with the Intent of the Idw and 
the jetter of the rules and regulations. Since physical education Is 
a defined part of 'jspecial education^ Individualized education programs ' 
for children needing specially designed physical education programs 
must Include such programs to be in compliance. However, children for 
whom no specially designed physical education program 1| needed do not 
require. Identification of physical education in their individualized 
education programs. Whether inalud&d in the individualiBed eduaation 
progrmt or not^ individualised planning aormittees are empeated to revi^ . 
mo tar ^ physiaalj movement^ and fitness needs of each ahild to detemiine 
whether or not speaiatly designed physiaal eduaation prograsnB are required. 

State that the student is to be saheduled in regular physiaal eduaation 
aativities throughout the year or for aertain units or aativities. The 
/ generally accepted Interpretation has been that for these aspects of ' 

physical education no specially ' designed program or approach is necessarj'( 
and therefore does not need to be dealt with in these Iridividualized 
education prograras. For these students, following the regular physical 
education program is appropriate so that physical education or particular 
units or activities need not be detailed on the indlvldusilized education 
programs , 

Contain information about speaially designed physiaal eduaation prog r mi 
and aativitieB, As such, the student's present level of physical "^educa^ 
tion performance should include (1) levels of physical and motor fitness, 
(2) perf ormance in fundamental motor skills and patterns, and, (3) skills 
in ^^atics, dance, individual and group games and lifetime sports, 

.' ■ . ' r 
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It should be noted that use of physical education activities to attain general 
or specific socials intellectual^ eiKitionals cognitives or affective goals per ee 
is not to be considered physical education under either the statue or the rules 
and regulations* Xs such, physical education is considered to be a legitimate need * 
with its own goals and objectives and not simply a method or means to an end* Terms 
in the 'law and the rules and regulations such as * ^instruction 1^ physical 
education and I , , developraent of physical and motor fitness, and contents 

of Congressional feast imony make It extremely cle^r that physical education is to be 
included so that children can realize benefits^of attaining specific and definite 
physical, motor, psychomotor, and health goals and objectives. Certainly, we want 
to encourage axtensive use of physical education, recreational and sport activities, 
as methods and mearw for attaining specific cognitive and affecDive goals, and 
objectives, ^lich as improved self-confidence and self esteem. However, this ptocess 
should be in' addition tfi^^^d not in place of planning and implementing physical educa- 
tipnal and recreational activities for their own" specif ics unique, and necessary 
goals and objectives* These same principles and cautions mug€^ be exercised in ^ 
different la tlijg tharapies and physical education* Obviously free play and recess 
do inot meet the intent of individualized education programs for physical education* 
These philosophias and factors should be reflected in individualj.zed education 
programs* 

Physical Educators and Individual i^d Edueatlon Programs 

Evan through instruction in physical education is a defined part of special aduca^ 
tion that must be made available to every handicapped child recaiving special education, 
some individuals and agencies are not considering physical education for individualized 
aducation programs. There saams little doubt that the law itself and the Intent of 
Congress are such that when specially designed physical education is needed, it is 
to be a part of the individualized education program. However, regardless of intar- 
pratacion in a given stata or local aducation agency , it is vital that physical aduca^ 
tors make sur^e physical education is included in each child's individualized education 
prograra when necessarv and appropriate. 

Physical educators must take the initiative in this process to 

Insure that physical education is included In each child's individualizad 
education program when necessary and appropriate. 

Volunteer input about physical and motor devalopmant along with information 
about socials emntlonal, and personal characteristics of a child so that 
this information is available to the team as it m_pkes the individualized 
education program for that child. 

Be available tc) take part in individualizad planning conferences and let 
it he known of personal Interest in actively taking part in this process. 

* 

Make sure that children who need specially designed physical education 
programs receive these services and are not placed in regular programs 
inappropr Lately, 
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Guard againsC children being programmed for apeclally designed physical 
educacion whan their naeds can be adequately and appropriately met in 
regular programs. ' ^ ' ^ 



^ , Remind membara of the ^commltte6 that every handicapped child does not need, 
want. Or' require specially deslgnfed physical education I 

: ' ' ' ' ^ ' ^ / ' . % ^ 

. Remind membera of the committee that cfettaln kinds, and types of sjMcially 
designed physical educa^tlon programs ^^rf'be carried out in regular. ^ ^ 
physical education classes * some wi^ additional support and resoijrces 
and others' without ""any supplementary assistance. 

Keep foremost in mind the specific nature of learrdLng in general 
physical education -in particular as individualized Veducation programs 
are planned and "implemented , 

, Sea ihat placCTent flaxibilit^ Is maintained in individualized educamon 
programs so 'that a given child participates in regular physijll education 
activities where possible and in specially designed pfograms as necessary, 

, ' Remember that individualized education and one-to-one learner-teachar ^ 
relationships are not synonomous. 

Specially Designed Physical Educa±1on Services 

specially designed physical education services ca^ be provldad In specials 
adapted J or regular physical education classes. For example 

' . Cornbinedr alasses provide opportunities for students needing special 

assistance to be assigned right along with classmates needing no jr 
special provisions. Each student is assigned activities within the _ 
combined class^ on the basis of physical condition, individualized 
abilities, and personal limitations* Provisions of the individualized 
educa^tion program can be fulfilled InX^ombined classes* 

Dual alasses provide students opportunities to take part in special 
physical education classes on certaiti days to carry out a specially 
designed program and to be in a regular class to par ticipate 'with peers 
on other days. 

Flexible plan provides students opportunities to 'be assigned special or 
different activities when they arm not able to take part in regular 
activities or when specially designed physical education activities are 
presc ribed . J . ' 

Regardless of th^ organizational pattern or ^mlnls ^ra t lve structure, any..^handi- 
capped child requiring specially designed physical education^ ?m.iat have an individualized 
education program to as^st in attaining specific goals and objectives for the time this 
type of pr9grain is in afreet. Objective criteria and evaluation procedures must be 
scheduled for determining at least ©n an annual basis whether short/^^^erm instructional 
objectives have been achieved, ' . ' , 
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EvaluaWon and Assessment . 

Becaue% of itipulations and conditions contained ifi the law and the rules ai^ 
regulations, tvro basic approaches to valuation and asaeMsMSLf can be cO^idered ^-^ 

St(mdapdiB&d irtBtmrn^tB wifli normative "^ata to asses^ indlvidu^ progregg 
and make comparlgong with^ther chll^en of comparable chronological agej 
handicapping condition, and related characteristics. 

O^iteriQn i^ferenQyd approaahes in which progress is readily accessed arid 
' \ determined as students move from one level in a progression to the next, 
— It would seem th#t this approach is more consistent with and in keeping 

with the Intent of Individuallged education program^ mandated by ^oth the , 
' Educa,tlon for All handicapped ChlldirenvAct (P.L. 94'1<2) .and Section '504 
of the Rehabilitation Aclt (P.L, 93-ll€)* 

' Part^,and parcel of both preplacement asg^sment and ongoing evaluation. procedures 
'are informal techniques including observations, anecdotal records, case studies, and 
^elated approaches. These along with rating scales, self=evaluatlon and Similar Ht^s 
are important adjunct devices for this total process t * 

Rules and regulations governing evaluation and assessment must be applied in all 
areas, including physical education. These stipulations require that- tests^ and otJiKf 
evaluation materials " 

Be provided ajid administered in the child's native tongufe.or other mode of 
communication unless It Is clearly not feasible qp do so* 

* Be validated for the specific purpose, for which they are used^ 
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-^administered by trained personnel in conformance with Instructions 
proyided by their producer. ^ 

Be tailored to assess specific areas of educational need and not'^merely 
those designed to provide a single general intelligence quotient. 

Be selected and administared so as best to ensure that when, a test is " 
administered to a phild with impaired, sensory, m&tiual, or speaking 
skills, test results accurately reflect the child -s aptitude or achieve- 
ment level or whatever other factors the test purports to measure rather 
than reflecting the child's impaired sensory, manual, or speaking skills 
except where skills are factors which the test purpdrts to measure. 

Not be a single procedure as a single criterion for determintng an 
appropriate educational program for a child. 

Be conducted by a multi-disciplinary team or group of persons Including 
at least one teacher or other specialist with knowledge in the [area of 
suspected disabiliCy^ ^ • 
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. Deal with all araaa related^ to the .^fpec^ad disability including where 
. appropriate^healths vision, hearing; so^-lal and ' Emotional status, general 
intfelligetice, academic per formance communicative^ s^tatus , and motor 
al)lliti^s. ' ' ' , , ■ ' ■■ \ . < \ 

' , - ^ , ' , , ■ ^ ' ■ ' „ ^ ' ^ ^ 

^R^aders are , referred ^ to Testing for Inpaired^ Disabt0d^ and HaruiioappM 
Individuals. (8) for^ listings ftnd descriptions o'f tests, evaluation devices, and 
oxher toals 'designed specif ically^'f or assessingj levels o& and progress in physical 
fitness/ motor ^ability, p^ceptual-motorj developtftental, ind^-psychomDtor f unction ;<^^^. 
other sectiorV^rC^ntaln information ab^t developmentai profiles, . 

■ - ■■7 ■ 

nilual Physi'ca] Educatioh Goals ' " ^ ' 
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Representative of kinds of physical education annual goals that could appear 
in individualized education programs are 

Learn to swim' or to swim better 

Become an ' independent deep-water swinmier ^ 
. ' Enter a swimming pool independently 

Improve (attain a specific criterion^ for) general levels of physical 
'^^^^^-^itness ^ ' ' ^ ^ 

. 'fhiprove (attain specific criteria for) specific elements of physical 

fitness such as balance, flexibility^ strength, muscular endurance, ' , 

speed, power, and cardiorespiratory endurance. 

Demonstrate proficiency in basic motor movements, patterns, and^ skills 
such as balartce, walkings running, jumping^ hopping, sliding, skipping, 
galloping, throwing, capqhing, swingings swayiiig 
Demonstrate a functional catch ^ 

Demonstrate ability to perform increasingly difficult and complex balance 
tasks 

Demonstrate ability to perform increasingly difficult and comp le^^^asks 
and activities that reflect Improved cardiorespiratory endurance, ^» 
Demonstrate ability to perform increasingly difficult and complex activities 
showing greater levels of muscular endurance of arras and shoulders/abdominal 
region ' ' ^ - ' 

^Demonstrate a mature throwing pattern 
Participate with classmates in appropriate play .activities before/after 
school, during recess/free play periods 

Us'e one/two pieces of playground, apparatus appropriately, safety, and 
independently 

VParticipate appropriately in (specif ied number) of relays 



A sequel to this Practical Pointer on Individualized 
Education Programs is now being prepared. Contents will 
include case examples in which individualized education 
programs a re based on as s e s s m e n t Information that i s * p r o 
vlded. You can order this additional resource from AAHFER 
Pabllcation Sales, 1201 16th Street, N.W., Washington, I). C. 
20036. Order Practical , Pointer No. 7, $2.00. 
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Short Term Physical Education Instructional Goals 



Short- term instructional goals provide intermediate ^ measur^le steps to 
determine the extent an individual progresses . toward reaching specific annual 
goals* Generally, short term instructional goals are exprfessed in behavioral 
terms such as ^ \ ^ 



SVim (specified number) yards using an acceptable crawl stoke. ' . 

Move from one area of the pool to another while wear ing a flotation , 
d&vice (using an inner tube). " ' ^ ^ 

Perform (specif led number) puli-upf ^ % r 

Increase performance in flexed-=arm bar htmg by. (specified) percent 
in four weeks, ^ , . y ' ' 

Increase performance^ sit-^ups by C^^»ecifi=ed number) per-.weels or. p Y 
(specified nmibir) weeks, - ' \ ■ ij, ' , , / 

Improve time in 1500 meter run four seconds per two week over a peridd ^ 
of two months after (specified number) weeks of ^preliminary trainirig, ' 
Perform standing long jump of one foot thrjee times out of four attempts 
'for three consecutive days*^' ' ' 

f Catch t^o out -pf three times a playground ball tossed at least ten feet 
higfi^from a di^t^nce twenty feet from the student, 

'Readers are referred to th# following sources for additional assistance and 
physical education materials designed specifically ^or impaired disabled ^ and 
handicapped children and youth 

, F'raject I CAN. Field Service Unit in Physical Education and Recreation 
'* . for the Handicapped, Michigan State Univ^irsityj East Lansing, Michigan,. 

P^ojeat ACTIVE.. Township of Ocean School District, Oakhurst, New Jersey. 

Further assistance, information and materials can be obtained from AAHPEli, 
Unit on Programs for the Handlapped, 1201 16th Street^ W, , Washington, D. C.^ 
20036. 



Summary ' . - - . i 

Physical education Inclusions for ind ividualized education progr^s come from 
a process which Includes 

Ident'Cf'iaabion of need for specially designed physical education p^^ograms 
based on medical referrals; screening tests to determine levels of or 
proficiency in physical fitness, gross motor skill, and fine motor 
performance; motor proficiency or motor ability ^tests ; sports skills f 
tests; and observation* 

. Ref^m'dl for specially designed physical education programs from physical 
education teachers, classroom or special education teachers, other teacher 
specialists or resource teachers , personal or school physicians ^ school 
nurses, diagnostic specialists, parents or guardians. 
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hidividual as-sessment and e-dalimtion that shows student strengths 
and weaknesifes, levels of physical fitne&s, moCor perf orman^ie, 
sports skillsj leisure/recrea&ional/lif etime , sports, skii Is * 

Annuat\qai8 cmL short term objeaHves selected from areas such 
as gross jmo tor J fine motor, physical fitness ^ sports skills, 
cbordlnation,^,spor tsraanship 5 knowledge, enjoyment j and confidence. 

Iridt V %- dua I i n ed vrogrcmB consisting of develo ^e ntal exercises or 
activities, therapeutic exercises, aHapted activities," modified 
or regular prograras, table games, regular games, low organized 
activities, lead=9p ^skills , Sports. ^ 

]• ..■ 

YOIJ^ mNNOT INDIVIWALIZE IF YOU DOWT / 
' - ■ ^ ' KNOW THE INDIVIDUAL \/ 



AAHPER Update contains a regular ^column in which 
questions on P.L. 9^-142 and Saction9504 of the 
Rehabilitation Act are answered. Direct youj^ questions 
to Consultant, Programs for the Handicapped, AAHPER, 
120^ 16th Street, N. W. , Washington, D. C. 20036. 
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Selected Resourjces ^ {■ 

y 

-i^^^Axiapted PlnjBiaal Ediiaation Gutdelima: Th eor y and Prag^ ae far tJ w Seventies 
ami ^tght leB, Physical Education and Recreation for the Handicapped" Infor^ 
mation and Research Utilization Center^* WaBhington, D,C,:| American Alliance 
for Health, Physical Education', and Recreation C1201 l6th Street, 20036), 
June 1976, S7/95. ^ ^ 

Eduaatio n of Hayidiaapped ChilB^en: fmp Umentation a f Part B of the Eduaation > 
of The'HQrhiiacipj^^A^^^ 4f edera rReglstfcr .(Vol. 42/ No. 163), Tuesday, August 



23, 1977. • j 

3 . Fima ti on of the Plaa&rneni Camrrm t tee in Speozal^ Eduaation: A HeBOurcB Manual ^ 
for ^yidiifidMalized^duaAion pA^ra^ National Association of State Director^' 

o"f Special Education/ l4ashington> D . C , : The Associations (l201 16th Street, \l.W, 
20036), 0.5G\ ' ^ ^ ^ 

/ 

4. lEP Man. National Association for State Directors of Special Education* 
Washington, D.C.: ^The Association, (1201 16th Street, N.W. , 20036). 
Slide presentation, $45.00. " ' ^ 

5. Iridividualized Eduaatiofial Prograrmmng (ISP) . Judy A. Shrag. Austin, Texas: 
Learning-' ConcepVs (2501 North Lamar , 78705) , 1977. 

6 . Individualised Eduaatianal Progrtarming (lEP): A Child Study Team Pr^ooesa. 
Austin, Te-xas: Learning Concepts (2501 North Lamar, 70705). Complete 
workshop kit, $49.95. * 

7. The In tent of the lE P, National Association dt State Directors of Special ' 
Education/ Washingt~on, D.C.4 The Association, (1201 16th Street, H,W. , 
20036), Slide presentation, $45.00.^ ' . 

8. TeBting for Impaire d^ Di sabledj ^ and Han dioappe d .IndiviAmls . Physical Educa-= ■ 
tion and Recreation 'for the Handicapped: Infortnation and Research Utilization 
Center/ Washington, D.C.: Ametican Allian^af or Health, Physical Education, 
and Recreation (1201 16th Street,- N.W. , 2003?f, 1975^ $3.95, 

\/ 
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